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NILOA
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effective use of assessment data to strengthen 

undergraduate education and support institutions in 
their assessment efforts.
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Purpose

Why do we do assessment? What 
is the value and purpose of 

engaging in assessing student 
learning?



• Institutions of higher education are increasingly asked to 
show the value of attending, i.e. impact in relation to cost; 
employment

• Public and policy makers want assurance of the quality of 
higher education

• Regional and specialized accreditors are asking 
institutions to show evidence of student learning and 
instances of use

Value



WHAT DOES A
A DEGREE REPRESENT?

seat time?
Carnegie credit hours?
grade point averages?

required courses?
clinical hours?

What do degrees represent 
in terms of learning?

All of these suggest what degrees 
represent in terms of numbers.



But…
Do our assessments help answer these questions or 
prepare students for experiences in the “real world” or in 
the field of employment? 

How can we offer various approaches to authentically 
assess student learning – not just in our course, but how 
our courses connect and add up to an integrated degree or 
credential? 

Course Program College GE



Why Focus on Assignments?

Most valuable assessment 
approaches:
• Classroom-based 
assessment

• National student surveys
• Rubrics

http://www.learningoutcomeassessment.org/knowingwhatstudentsknowandcando.html
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Faculty are working to create a curriculum 
that intentionally builds in integrated learning 
opportunities over time for students to apply 

and practice as well as transfer their 
knowledge and skills through assignments, 

in and out of courses. 



But we have tensions…



Pathways
Institutions are redesigning curriculum and 

making scaffolded pathways for students – do 
the students know about it and move through 

the curriculum in the way it is designed?



Are students even aware?
Student focus groups reveal that most 

students are not even aware they are being 
assessed. But upon learning about 

assessment…wish they had been told about it 
earlier. 



Transparency in Assignments
Transparency in Teaching and Learning: 

https://www.unlv.edu/provost/teachingandlearning
Purpose
• Skills you’ll practice by doing this assignment 
• Content knowledge you’ll gain from doing this assignment 
• How you can use these in your life beyond the context of this course, in 

and beyond college 
Task 
• What to do 
• How to do it (Are there recommended steps? What roadblocks/mistakes 

should you avoid?) 
Criteria 
• (Are you on the right track? How to know you’re doing what’s expected?) 
Annotated examples of successful work 
• (What’s good about these examples? Use the checklist to identify the 

successful parts.) 

https://www.unlv.edu/provost/teachingandlearning


Rubrics

Do we share our rubrics or criteria 
with students and actively engage 
them in the review process?

Rubric Criteria Student 
Evaluation

Faculty 
Feedback

Rubric Content Stipulate why 
gave score did

Faculty stipulate 
why gave score 
did

Stipulate what 
they need to do to 
advance

Targeted 
feedback to 
improve



Summative to Formative

• Embedded assignments
• Feedback and feed forward
• Integrate with advising
• Move from assessing at 
end of program or time at 
institution to assessing 
throughout

• Know before capstone or 
summative assessments 
where students are – all 
students 



Student-centered assessments
Is it one assessment for all students or multiple 
paths to demonstrate learning in ways that focus 
upon students?
• What would culturally responsive assessments 
look like?



Meta-cognition
• Foster ability in students to evaluate their own learning 
• Communication to students – transparency
• Make aware of assessments

• Rubrics – allow students to evaluate their own learning
• Example of group work feedback
• Assignment audience shift and genre shift 



Involving students
Assessment is not something we do to students it is 
something we do with students. 

• How do we think about alignment from shared outcomes 
to data collection? How do we decide where learning in 
relation to outcomes occur and where we should collect 
data? 
• Making sense of data – the story of the lonely students



Content and Concepts
How do we allow space in our courses for time to actively 
engage students in their learning?

Airplane story time



Implications for our work
• Listen to your faculty! 

• Complaints are generally on target
• There are things that our current reporting system does not capture

• Alignment and mapping are crucial 



Fitness of Method or Approach
Part of alignment is fitness of method or approach – if 
asking students to explain something, multiple choice test 
might not be the best approach, but if asking students to 
identify – it might be very appropriate…



Verbs (and I don’t mean Bloom’s)
• Alignment and fitness of method occur in relation to the 

verbs identified in the learning outcome statement
• In your own assignment – what are you asking students to 

actually do or demonstrate?



Transference of Knowledge and Skills

We know that students have the 
hardest time with transferring 
knowledge  - realizing something they 
learned before can be applied in 
another context.

We have to teach them to reflect. 
They need to apply over time.



Alignment
• How do you ensure alignment between our 
assignments and a given learning outcome 
for a learning experience?

• How do we create assignments and 
activities that will elicit student 
demonstration of a specific learning 
outcome?

• How do we know that we have mapped our 
assignment to rubric criteria?



Possibilities 
Ideas on assignment modification

• Shifting audience (in writing assignment)
• Modify genre (blog, pamphlet, drama, graphic 
novel, poster, oral presentation, debate)

• Practice throughout courses 



Timing and Placement of Assignments

Do we consider student movement through 
curriculum in terms of the placement of 
signature assignments? Do we also 
consider transfer points and convergence 
between general education and the major?



Curriculum Design

Are we utilizing meaningful 
assessment data in the design of our 
curriculum?





The NILOA Initiative    
• An online library of high-quality peer-endorsed 
assignments linked to DQP outcomes.

• Designed by faculty, part of the intellectual work 
they already do, course embedded. 

• Building on campus efforts already underway
• Reflecting a conception of assessment as integral 
to teaching and learning vs “exoskeleton” (Ewell
2013).  

31



What we did (and will do again)
• Invited faculty applications (with draft 
assignment)

• Brought the group together for a day-long 
meeting

• Worked in 5-6 person, facilitated 
“charrettes” 



• 76% of participants said “it helped me more 
clearly see my assignment through my 
students’ eyes.     

• 59%: I’m more aware of aligning my 
assignments with desired institutional 
outcomes.

• 38%: helped to lead or facilitate  an event 
about assignment design on their campus 



•A chance to refine an 
assignment you’re working 
on 

•To contribute to the work of 
others

•To meet like-minded 
colleagues in other areas

What Are We Up To Here?  
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What’s a“charrette”?

"Charrette" (Fr.) means 
a small cart. Because 
architecture students 
once deposited their 
assignments in it as the 
cart was rolled through 
the studio, architects 
now use the word to 
refer to an intense 
creative effort in a 
limited time period. 



Aussi . . .

(a) In the tradition of  the 
“atelier,” architecture students 
progress through the 
curriculum in the company of 
their mentors and peers. This 
approach offers an interesting 
model for an integrated 
education.

(b) The tradition rests on the 
assumption that much of your 
learning will come from one 
another. 
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25 minute segments per person/assignment 
Present assignment briefly—which outcomes, what 

course, which students, how does it work….
Discussion with group (focus on questions on feedback 

form)
Save 5 minutes for written feedback 
Breath
Start again…
Debrief at end

Small Group Process



 
 

 

Assignment-Design Charrette Process: 
 
In groups of 5, each person/team will have an opportunity to share their assignment and 
receive suggestions and feedback from the group. In order for everyone to have an 
opportunity to give and receive feedback, we will use a timed carousel process. There 
will be five rounds. You will be a “presenter” for one round and a “participant” for the 
other four rounds.  
 

Each round is 25 minutes. 
 

Introduce assignment (5 min):  
Presenters will introduce the assignment and provide background information such as: 
in what course the assignment is used, at what point in the course, pertinent 
information about the students in the course (majors vs. non-majors), what they find 
most challenging about the assignment, how it builds on earlier work and/or prepares 
students for more advanced work in later courses (or success beyond graduation), your 
experience with the assignment to date, how you hope to strengthen it, and what kinds 
of feedback and suggestions you would like from others.  
Listeners: jot down thoughts and questions but please do not interrupt the presenter, 
let them have their full five minutes.  
 
Discussion (15 min): 
Listeners will respond to what they have heard, taking turns asking questions, sharing 
thoughts, feedback, etc. The purpose of the discussion is to help your colleague 
strengthen their assignment so please be constructive and collegial. Also, please mind 
the time and allow each participant the opportunity to contribute to the discussion. 
Discussion should address the four questions on the feedback sheet.  
Presenters: listen carefully and respond to the inquiries. Think about alignment, but also 
think creatively about possible solutions.  
 
Feedback (5 min): 
Everyone: Based on the discussion, use the feedback form to give the presenter written 
feedback and suggestions. The presenter can use this time to write down notes about 
the assignment, based on what they just heard, along with outlining next steps for 
revision or additional feedback. 


[image: National Institute for Learning Outcomes Assessment]
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Assignment One



Thank You!



Reflect
• How did it go?
• What did you like about it?
• What worked well?
• What needs to be different?
• How might you continue these 
conversations?



Action Steps

•What from these conversations is 
usable in your local context?

•How can you get assignment 
conversations occurring on your 
campus?

•What resources do you need?



Take Aways for Implementing 
• Role of facilitator or doing it unfacilitated
• Importance of opening framing



Entry point if needed



Toolkits and library



What next?
• How can we stay in touch and build a 
community of practice around this work?



Questions and discussion
• Email: niloa@education.illinois.edu

• http://www.learningoutcomesassessment.org
• www.assignmentlibrary.org
• www.degreeprofile.org

mailto:niloa@education.illinois.edu
http://www.learningoutcomesassessment.org
http://www.assignmentlibrary.org
http://www.degreeprofile.org


Curriculum Mapping: The Process
• Focused on curriculum and program learning outcomes
• Two-dimensional matrix representing courses on one axis 

and outcomes on the other
• Faculty identify which courses address which learning 

outcomes

• Is it an individual process or one of consensus building?
• If two faculty members individually mapped the curriculum 

would they end up with the same map?
• What is standard of alignment? Is one paper in one class 

enough?







Why do curriculum mapping?
• What are we hoping to achieve through mapping the 

curriculum?
• Alignment (within a program, between general education and 

institutional goals, etc.)
• Identifying where and how particular outcomes are expected, 

explicitly taught for, and assessed (Ewell, 2013)
• Backwards design the curriculum
• Understand the nature and role of course pre-requisites

• Mapping as a lens – it is a way of seeing organizational 
structure 

• Do our assumptions about alignment actually hold?



What else can be mapped?
• Content
• Structure
• Course-taking patterns
• Assignment timing
• Co-curriculum

• Where does learning happen? Does a curriculum map 
inherently assume academic affairs at the expense of 
student affairs or other institutional elements? CTE? 
Continuing Ed? Employment?



Resources on Mapping
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