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Coppin State University Final Report, September 20th, 2013
Carnegie Course Redesign Final Report
Cohort 2
A.  Impact on Student Learning

1. Improved Learning; Content Mastery
In addition to assessing DFW grades across course sections of PSYC 201, student learning outcomes was assessed  by analyzing a common sample assessment which remained constant across the Traditional course (Spring 2012), Redesign Pilot (Fall 2012), and full implementation of the Redesign (Spring 2013).  The sample assessment was BlackBoard Quiz#3 on Biopsychology.  Although the textbook and course examinations differed between the Traditional and Redesign courses, this Quiz assessment did not.

First, we contrasted scores for sections taught by the same faculty member across the Traditional, Pilot Redesign, and Full Implementation Redesign semesters.  Scores decreased in the Pilot (M=72%) from Traditional levels (M=80%), but then returned closer to baseline levels in the full implementation of the Redesign (M=78%). Thus, content mastery on this difficult assessment item shows that student learning outcomes remained relatively stable for the redesigned course. 

Figure 1: BlackBoard Quiz#3 Grades in Traditional and Redesigned courses
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Across all sections for the Full Implementation in Spring 2013, student scores on this assessment remained somewhat lower (M=70%) than in the Traditional (M=80%) course.  However, there were large differences in how student scores contributed to the averages. Note that the sample for the Traditional baseline was small (n=13) compared to the Full Redesign (n=176), see Table 1 below and Appendix for data for the Full Implementation Plan Results.   
Table 1: Student Learning Outcomes in Traditional versus Redesign course sections
	
	Score Bb Quiz#3
	n=
	Min
	Max

	Spring 2012 Traditional
	81
	13
	12
	100

	Fall 2012 Redesign
	72
	42
	20
	100

	Spring 2013 Redesign *201.002
	78
	32
	20
	100

	All Redesign Spring 2013 sections
	70
	176
	4
	100


(DFW Rates are covered in the next section). 
2. Improved Retention

This section summarizes, in the following tables, data outcomes utilizing DFW rates.  
Table 2 summarizes data for the redesigned sections (highlighted) when compared with the traditional sections. 

Table 2: Fall 2012 201 Redesign Pilot Sections vs. Traditional Sections
	
	
	
	
	
	

	 
	A
	AW
	B
	C
	D
	F
	FX
	W
	Grand Total

	PSYC 201 002
	5
	 
	8
	10
	5
	5
	1
	1
	35

	PSYC 201 003 **
	4
	2
	5
	2
	9
	4
	1
	3
	30

	PSYC 201 004 **
	 
	1
	5
	8
	7
	5
	2
	2
	30

	PSYC 201 005
	11
	 
	8
	6
	6
	 
	 
	1
	32

	PSYC 201 101
	7
	 
	6
	10
	4
	1
	3
	2
	33

	PSYC 201 401
	6
	 
	4
	5
	2
	5
	 
	3
	25

	PSYC 201 BUS1
	4
	 
	 
	2
	 
	5
	 
	1
	12

	PSYC 201 FYE1
	11
	 
	7
	 
	11
	 
	 
	5
	34

	PSYC 201 FYE2
	16
	 
	11
	4
	7
	 
	 
	1
	39

	PSYC 201 FYE3
	2
	 
	6
	12
	6
	6
	 
	3
	35

	PSYC 201 LLC
	2
	 
	4
	11
	1
	 
	2
	1
	21

	Totals
	68
	3
	64
	70
	58
	31
	9
	23
	326

	** Redesigned Sections
	
	
	
	
	
	
	
	


Table 3 provides the data for DFW rates across each course redesign section. Two online sections – PSYC 201.401 and PSYC 402 were kept a maximum of 25 students for each section and within this implementation, there was also a cohort of students who were assigned to PSYC 201, BUS 1.  Table 4. Provides the overview of the Redesign Model.
Table 3: 201 Redesign Full Implementation Spring 2013 Data by Section
	
	
	
	
	

	 
	A
	AW
	B
	C
	D
	F
	FX
	W
	Grand Total

	PSYC 201 002
	4
	11
	15
	15
	6
	3
	3
	4
	61

	PSYC 201 003
	2
	11
	10
	14
	7
	7
	 
	8
	59

	PSYC 201 101
	2
	6
	9
	6
	8
	7
	6
	9
	53

	PSYC 201 102
	2
	1
	9
	1
	4
	14
	4
	5
	40

	PSYC 201 401
	6
	6
	6
	1
	1
	 
	2
	3
	25

	PSYC 201 402
	5
	3
	4
	1
	4
	1
	2
	5
	25

	PSYC 201 BUS1
	1
	3
	2
	4
	 
	 
	 
	2
	12

	Totals
	22
	41
	55
	42
	30
	32
	17
	36
	275


Table 4: 201 Traditional vs. Redesign Overview
	 
	n=
	Section
	Semester
	ABCs
	DFWs
	Ds
	Fs
	Ws
	AW&FX

	Historical (Baseline)
	252
	across sections
	Spring 2011
	67%
	33%
	13%
	10%
	10%
	NA

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Traditional Course
	65
	201.002 
	Spring 2012
	60%
	40%
	12%
	8%
	20%
	NA

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Redesign Pilot
	30
	201.003
	Fall 2012
	37%
	53%
	30%
	13%
	10%
	10%

	Redesign Pilot
	30
	201.004
	Fall 2012
	43%
	47%
	23%
	17%
	7%
	10%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Combined Pilot
	60
	201.003 & 201.004
	Fall 2012
	40%
	50%
	27%
	15%
	8%
	10%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	All Traditional
	266
	across 9 sections
	Fall 2012
	67%
	31%
	16%
	8%
	7%
	2%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Full Implementation
	275
	across 7 sections
	Spring 2013
	43%
	37%
	11%
	12%
	13%
	21%


Retention Outcomes: Impact on DFW Rates

We found 10-17% increases in DFW rates for the Combined Redesign Pilot Fall 2012 (50%) from Traditional (40%) or Historical (33%) rates for our pilot course redesign sections. 

We expect that a variety of factors contributed to this negative result; increased metacognitive demands on the students; decreased instructional time during the pilot (see Table 5 below); learning curves for both faculty and students with implementing new course technology.  One additional finding was the realization of the number of freshmen students who were enrolled in PSYC 201 (app. 90%).
Upon the full implementation of the course redesign in Spring 2013, average DFW rates across all course sections (37%) fell back to within 3-7% of Traditional and Historical rates (~31-40%), and were, therefore, comparable to prior retention rates. Students who were administratively withdrawn (AWs) for non-attendance and students who failed for not attending (FXs) were not included in the DFW rates. Prior to the course redesign, it was observed that faculty members were inconsistent with the designation of “ AWs”. The policy is being adhered to as well all faculty now consistently provide information to students after the first exam  - performance assessment- which informs students of areas for improvement as well as the potential risk for AWs.  
Learning & Retention Outcomes: Student Grades

Comparison of ABC grades between Historical or Traditional course rates (60-67%) and either the Combined Redesign Pilot Fall 2012 (40%) or Spring 2013 Full Implementation Redesign (43%) rates show a decrease in ABC grades of approximately 20%.  
Although both D (27%) and F (15%) grade rates were highest in Fall 2012 for the Combined Redesign Pilot sections, after full Redesign implementation both D and F grade rates (11%,12%) fell back to within 5% of Traditional rates (16%, 8%). 
Grade distributions were more positively skewed in the Traditional versus Redesigned courses, contrasting the Traditional sections of Fall 2012 and Spring 2013 semesters. Therefore, although grades were lower for the Redesign course sections, they may more accurately reflect student learning outcomes in the course.    

The finding that a high percentage of freshmen students enroll in PSYC 201 warrant further discussion. A careful analysis of these students in terms of readiness for this course is on its way as the Team is exploring whether the prerequisite for this course – ENGL 101 is being reinforced. At the end of this semester, in addition to comparison data which analyzed across sections, data will also be compared with regards to the meeting the prerequisite of ENGL 101. 
Figure 2: Grades and Withdrawals between Traditional and Redesigned courses
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Withdrawal and Administrative Withdrawal (AW or FX) rates

Notably, student withdrawal rates for the Redesigned course sections (8%, 13%) were similar as for Historical or Traditional courses (10-20%).

However, in Spring 2013, there was a 19% increase in students who had to be administratively withdrawn from Psychology 201 due to an inability to meet University Attendance requirements, from 2% (Traditional, Fall 2012) to 21% (Spring 2013, Full Implementation).  We think that this may be due in part to a lack of preparation for college in this particular cohort of Coppin students, as well as tighter standards across course sections, both of which increased AW/FX rates dramatically.  Approximately 90% of students were freshmen students and as a result, we would be looking tracking the number of students who are freshmen in relationship to the accomplishment of a prerequisite course, ENG 101. 
B.  Impact on Cost Savings

In reviewing the Course Planning Tool and the Cost Summary Savings Form that was submitted, a revised CPT is provided. Significant cost savings has occurred primarily with a reduction of costs for adjunct faculty despite a course release of $1700 for the coordination of the Course Redesign Initiative. A revised CPT tool is submitted to reflect the full implementation which occurred in Spring 2013. (See attached for savings). 
C. Lessons Learned

1. Pedagogical Improvement Techniques

We have implemented the following changes to the course redesign which we think will positively impact both retention and learning outcomes. 1) Increased instructional lecture time from 60 min to 80 min per week. 2) Required and proctored “study hall” in-laboratory time for students to complete My Psychology Lab assignments for 40min per week (compared to prior 60 min of un-proctored time per week in Fall 2012, 40min in Spring 2013). 3) Hands-on laboratory time remains the same at 40min per week. 4) Analysis of adherence of pre-requisite of ENG 101 for this course. 
Table 5: Weekly time for Lecture, hands-on ‘Live Psychology’ Lab, & Self-Paced online learning using My Psychology Lab across Semesters 

	
	Traditional Course
	Fall 2012 Redesign Pilot
	Spring 2013 Full Implementation
	Current Fall 2013 Course Redesign

	Lecture content


	160 minutes
	60 minutes
	80 minutes
	80 minutes

	Hands-on “Live Psychology Lab” activities
	0 minutes


	40 minutes
	80 minutes
	40 minutes

	Proctored in-lab Study-Hall for My Psych Lab work
	0 minutes


	0 minutes
	0 minutes
	40 minutes

	Unproctored out-of-class online My Psych Lab work
	0 minutes


	60 minutes
	0 minutes
	0 minutes


2. Cost Reduction Techniques

With the increase in the number of participants in each PSYC 201 section to 60 students, cost savings has been realized in the reduction of the number of adjunct faculty members that are utilized for teaching PSYC 201. Further reduction in the use of adjunct faculty members will be realized as currently, of the four faculty members  teaching for  Fall 2013, two (2)  tenure-track faculty members are teaching these redesigned courses ( 50%); one (1)  Non-tenured track faculty (25%) and one (1) adjunct faculty member (25%).  In addition, the utilization of Teaching Assistants (TAs) was covered by the grant and some students were work study students.  While the use of TAs will further reduce the cost savings, it is anticipated that work study students will continue to be absorbed into the course redesign paradigm. 
What worked well? 

· Weekly Review Sessions for all sections of PSYC 201. Teaching Assistants provided weekly review sessions of course content to all enrolled spring 2013 PSYC 201 students.  Students who took advantage of the review sessions felt more comfortable with course content resulting in improved learning outcomes.  

· My Psych Lab Study Plans and Media Assignments.  Students were given an opportunity to reinforce topics covered in the Cicarelli textbook and in lecture through asynchronous computer based learning activities and assessments. 

· Decreased course drift with instructors using the same Course content, activities, projects, and assessments.

What did not work well?
· My Psych Lab Technical difficulties- There were often technical difficulties on Pearson's end and limited support for both students and Instructors. 

· My Psych Lab registration and temporary access- Students were not able to purchase full access immediately.  The 17 day Temporary Access was a help, only if students were able to purchase full access before the expiration date.  Otherwise activity and assessment grades were lost.

· Dedicated space for the My Psyc Lab required negotiation of space and some of the computers required updating.  Services to update computers are now more efficient with improvements in updates occurring more frequently and more reliably. 

· Due to certain computers requiring updates, the loading of CLEP examination was not feasible. In addition the process and communication with CLEP was a time consuming.   Five (5) students agreed to take the CLEP at a nearby institution but due to time conflict and the limited scheduling available at the institution, only one student took the Examination (funded by the grant). This student, who received a “B” for the course, successfully completed the CLEP examination with a passing score.  

D. Sustainability

Sustainability of the course redesign requires internal commitment from the institution for resources. Ideally, teaching outcomes and student engagement can be improved by having a lab space that can accommodate 60 students. Currently an instructor must move between two computer rooms during the My Psyc lab sessions as the current dedicated labs can only accommodated up to 30 students.  
Currently, it would require a minimum of 4 TAs to work with each faculty member who is a part of the course redesign team. Funding for these positions will need to be integrated into the budget for the department through operating funds or through grants.   
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