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Thank you, Bobby, both for the introduction and for the invitation to join you today.   And, good morning to all of you. Welcome to the University of Maryland and to the National Capitol region.  Some of you may recall that John Kennedy’s quip that our nation’s capitol, situated as it is right at the Mason Dixon Line, “uniquely combines southern efficiency with northern charm.”  Well, we in Maryland like to think we got it right, we have it the other way around.
I want to begin my comments with a disclaimer.  Unlike you, I am not an expert in distance and online education.  So, it is a bit intimidating to serve as your keynote speaker. I do have a strong belief that the future of higher education is dependent upon a growing contribution from the sector of higher education that you represent.  So I can speak to you as someone who is both an advocate and supporter for the role distance education will play in our nation’s future.  I also want to begin by commending the American Distance Education Consortium.  By bringing together more than 60 universities and colleges to develop and promote high quality, economical distance education for working adults and placed bound individuals, ADEC has established itself at the forefront of what is perhaps the dominant higher education development of our time. Yours is a noble mission, badly needed in our nation today.
I think that we would all agree that we are on the verge of a whole new era in the delivery of higher education.  What isn’t so clear is the form and shape it will take as we move through this decade. I feel like Neil Armstrong and Buzz Aldrin, the first astronauts to land on the moon, must have felt when they lifted off from earth…they knew they were going someplace very, very different. They just didn’t know what they would find when they got there.
The one thing we can be sure of, however, is that the potential distance education holds has only just begun to be understood.  Not surprisingly, the dynamic and rapid expansion into new these uncharted higher education waters is not without complications.  The time-honored traditions of face-to-face classroom instruction don’t always work in the online environment.  One of the most pressing issues is the need to determine workable and reasonable regulatory, accountability, accreditation structures that insure quality of learning and programs on the one hand.  But, on the other hand, we must not constrain the potential of this important new means for greatly expanding educational opportunities.   This is a difficult balance to strike.
For my part today, I will address two issues: First, I will give a very brief update on the activities underway by the Association of Public and Land-grant Universities (APLU) to address the regulatory issues of online education; and second, I will offer some thoughts and observations on Distance Education, both in terms of the potential it holds in and of itself, and in terms of how distance education can help us transform the academic paradigm to meet broader educational challenges, especially college completion.
By way of background, the University System of Maryland, where I serve as Chancellor, consists of:

· Three Research Universities; 

· Three HBIs; 

· Four Traditional Comprehensive Institutions; 

· Two Regional Education Centers;
· One Specialized Research Facility, and
· One “Virtual” Comprehensive  Institution, 
· which—not coincidently—is our host this morning.

We enroll over 150,000 students, with roughly 8,000 faculty members. I had the privilege of serving as President of our flagship campus—the University of Maryland College Park (UMCP)—for ten years. 

I. APLU COMMISSION UPDATE

As you all know, right now the onus for creating a culture and structure of accountability in distance education programs rests squarely with the higher education community and state policymakers.

With the Department of Education’s regulations on state authorization last summer, the responsibility for developing authoritative standards and qualifications for course content delivery has been clarified.

This represents a vital opportunity for us to:

· Remove confusing and burdensome regulatory processes amongst the 50 states; 

· Increase the growth of quality distance education; 

· Promote learning innovation; and
· Drive cost efficiencies for both the education provider and (most importantly) the students being served.

Last year the APLU committed to the establishment of a board-based commission as a forum for a national discussion on the development of a sound and reasonable national regulatory structure for distance education.  The commission was envisioned from the outset as a means of convening the major stakeholders to consider and debate the major, ideas, and issues related to distance education. 
The stated purposes of the commission include the development of proposals at the institutional, state and federal levels to deal broadly and definitively with these regulatory matters.

I am pleased to report that Peter McPherson, President of APLU and Paul Lingenfelter, President of SHEEO, are on the verge of announcing The Commission on Regulation of Postsecondary Distance Education.

While I’m not privy to many specifics at this point, I can tell you that the commission will draw upon leaders from government; higher education, including publics, privates, and for-profits; and accrediting bodies.

The core principles guiding the commission’s work are straightforward:

· First, distance education, which is a fast growing and dynamic component of postsecondary education for the future of the country, must be fostered and not unreasonably burdened by regulation; and, second
· Expectations for academic quality and student achievement should be no different for distance education than for traditional face-to-face instruction. 
The Commission will collect, process, and synthesize information from all the stakeholders across the spectrum of distance education. Based on this information, the Commission will develop recommendations that range from addressing the costs and inefficiencies faced by postsecondary institutions that provide educational opportunities for students in multiple state jurisdictions, to appropriate mechanisms for government oversight and consumer protection. 

The Commission is hoping to report out its recommendations early in 2013.
I know we all look forward to working with the members of the Commission on this difficult, demanding, but essential task.

II. GENERAL DISTANCE EDUCATION THOUGHT

Let me now turn now to some broader thoughts on distance education.  I’ll begin with our “host” today, the University of Maryland University College (UMUC).

UMUC is a very special institution:

· According to the most recent data available from the United States Department of Education, UMUC's worldwide enrollment ranked first among four-year degree granting public universities in the U.S; 

· Total world enrollment is almost 62,000 students in a mix of undergraduate and graduate programs;
· The number of stateside students has more than doubled in the last 10 years, increasing to close to 43,000 students, with significant additional growth on the horizon;
· Currently, UMUC offers more than 100 undergraduate and graduate degree and certificate programs fully online, with more than 234,000 online course registrations;
· UMUC is certified by the National Security Agency and the U.S. Department of Homeland Security as a Center for Academic Excellence in Information Assurance;
· It recently established its 70th Community College Alliance, including all 16 community colleges in Maryland and 54 colleges in other states. Under this alliance, UMUC's innovative program provides community college students with seamless and successful access to four-year degrees at UMUC; and
· UMUC can lay claim to being the academic institution of the United States Military.  It began offering courses to troops overseas at the end of World War II and is currently serving close to 20,000 students in 27 countries.  It was the first provider to be on the ground and delivering courses in Iraq and Afghanistan.
It is no wonder that with all these impressive achievements—and many others—UMUC won THE highest honor in Web education:

· The "Sloan Consortium Award for Excellence in Institution-Wide Asynchronous Learning Network Programming."

As you may know, UMUC recently experienced a change in leadership. After six years as president, Susan Aldridge resigned this spring. Javier Miyares has stepped forward as Acting President, bringing 30 years of higher education experience to this position. And while this is a period of transition, there is no change in UMUC’s focus and commitment to innovation and excellence on online education.

I can hardly overstate how important UMUC is to the strategic goals of USM.  Two quick examples…the first is in the area of workforce development. We have built a positive and constructive relationship with our state government in part because we have put such a premium on addressing the state’s workforce needs. A special challenge for us in this regard is the area of cybersecurity. As you probably know, Maryland is home to NSA and, as a result, this state often referred to as the nation’s cybersecurity epicenter.  The workforce demands in this area coming from NSA, private contractors, Northrup Grumman, Lockheed Martin and others is just enormous. All of our campuses are moving to expand existing programs and create new ones that respond to this need.  But, by far, UMUC is the most nimble and fastest responder.  The institution brought industry leaders together and in a collaborative mode to build online programs at both the graduate and undergraduate levels to meet industry needs. These programs were approved just two years ago and we already have more than 4000 students enrolled in them.  

As a second example, USM and the state have embraced the goal of having 55% of adults in Maryland holding a two or four-year degree by 2020.  We cannot achieve this goal just by the steady process of producing more graduates from our residential campuses. If we are to meet this goal, we absolutely must have UMUC reaching out, as it does so well, to place bound working adults and assist them in achieving their dream of a college.

As you would expect from such a dynamic, innovative institution, UMUC is constantly evolving and reinventing itself so as to more effectively meet the elements of its core mission.
One example of a key change underway, which is not without some controversy, is the fact that UMUC has made learning outcomes assessment the means by which it will assess students performance, rather than through traditional “final exams.”  Now I’m a traditionalist. I grew up in my professional career giving final exams.  But, I respect the fact that a lot of thought and effort by smart people around the country has gone into develop the means of effective learning outcomes assessment.  I’ve become persuaded, as many others have, that this is a very legitimate, maybe even better to way to gauge student performance than a single end of the year exam.  It certainly provides a better means of demonstrating to students and employers what the objectives of a course are and what the student will have learned and will be able to do as a result of the satisfactorily completing the course.
And for us traditionalists, I think we will just have to agree that this is the wave of the future.  In fact, maintaining an active outcomes assessment programs is a mandate of Middle States Commission on Higher Education, as I believe is the case with the other regional higher education accrediting bodies. Middle States articulates several specific skills as being essential to student learning and UMUC has developed program assessment plans that are in line with those requirements.
Western Governors University, which is targeting the estimated 37 million Americans who have some college credit but no degree, was an early adopter of this approach. 

As you may know, WGU features a competency-based approach to learning.  
· For each degree, they define what they expect a graduate to know and be able to do;
· They develop the assessments to measure that; and
· When they've demonstrated they've mastered all the competencies, they graduate.

And while Western Governors University is only 15 years old and offers degrees in just a handful of fields, it is clearly filling a need by providing affordable, online education to help these adult students finish college.

Of course, some of the most interesting distance education stories are now coming from the traditional stalwarts of elite higher education. Here is just a sampling of a few recent developments that I am aware of. 
Last year, Stanford University computer science professor Sebastian Thrun got together with a small group of colleagues and they decided to open their classes to the world. They agreed to allow anyone, anywhere to attend online, take quizzes, ask questions, and even get grades. 
Now the online participants weren’t going to get credit, or a diploma, or even a certificate. But, they were given access to the classes for free. 
Professor Thrun's online class on artificial intelligence eventually drew more than 160,000 students who received grades and a class ranking. These students hailed from 190 different countries. They included men, women, high school students, retirees, people with disabilities, teachers, and on and on.  Think of it…160,000 online students, all taking the same class Stanford students complete with grades and all. 

Shortly thereafter, Dr. Thurn started Udacity, a new online institution of higher learning independent of Stanford. Udacity offers high quality university-level education at a low cost and has attracted more than 200,000 students to its initial six course offerings. 

Or consider another computer science professor from Stanford, Andrew Ng, who put his machine-learning class online and opened enrollment to the world attarcted more than 100,000 students.

This was also a class where students could participate, got homework, took quizes, asked questions, and got answers in online forums. In the end, tens of thousands of students did all the same work and took the same tests that Stanford students took and thousands passed.

Earlier this year, Ng and Daphne Koller—a Stanford colleague—launched Coursera, with two venture capitalists investiong more than $15 million in the company.  Coursera offers high quality courses from the top universities, for free, to everyone. There are courses—from the humanities to engineering—from Princeton, Stanford, Berkeley, Michigan, and Penn.

And just last week, as I’m sure you have heard, Harvard and MIT announced that they are joining forces in a new nonprofit partnership, known as edX, to offer free online courses from both universities. Those who complete the course will get a certificate of mastery and a grade, but no official credit. In addition, M.I.T. and Harvard officials emphasized that they would use the new online platform not just to build a global community of online learners, but also to research teaching methods and technologies.  This is an important point and a special strength of online education.
There is no question that distance education is reaching a critical mass. And the Going the Distance report released by the Sloan Consortium late last year underscored that fact perfectly. The report documented a ten percent growth rate for online enrollments, compared to a growth in the overall higher education student population of less than 1 percent.  Almost one-third of all higher education students now take at least one course online. And two-thirds of academic leaders rated the learning outcomes in online education as the same or superior to those in face-to-face. 
As we all are aware, there are pressures from all sides today calling for change in higher education today:

· Public funding for higher education is flat at best and—in most places—declining;
· Governments are demanding greater efficiency and more productivity;
· Students are worried about tuition increases and affordability; and
· Businesses are clamoring for more graduates, especially in the STEM areas

Distance education is not—in and of itself—THE answer to all of these challenges. But, it clearly represents the type of disruptive technology and transformative innovation can help higher education think in new ways and usher in the changes needed for higher education to survive and thrive in the years to come.
From my perspective, this rocket ship called distance education, slowly lifting from the ground for a few years, is about to blast off.  The question for most institutions now is…should they be spectators looking up in awe or should they be at command center determining where this space ship goes.  Thanks to UMUC, we intend for the latter to drive our future.
